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Texas School for the Blind & Visually Impaired Outreach Programs
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Challenges in Implementing an Active Learning Approach
Introductory material available on the Active Learning Space site
www.activeleanringspace.org 
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Figure 1 Screenshot of a video on Active Learning Space about Phase 2: Imitation from the Five Phases of Educational Treatment as described by Dr. Lilli Nielsen.
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Figure 2 Word Cloud of some of the issues: money, safety, equipment, administration, time, curriculum, buy-in.
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Where can I get training on Active Learning?
· Active Learning Space!
· Online courses
· Webinars
· Training of trainers materials
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Figure 3 Screenshot of Active Learning Space with Resources tab highlighted.
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How can I get my educational team to support this approach?
Before and after Active Learning approach is used https://library.tsbvi.edu/Player/18398 
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Figure 4 Image from video of Ryland Before and After video.
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How do I get parents to support AL?
· Explain why Active Learning works
· Be prepared to answer their questions
· Share the ALS website – Jack’s Progression
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Figure 5 Series of 3 images from the video Jack's Progression showing Jack on his tummy on a Resonance Board, in a HOPSA dress by an Activity Wall, and sitting alone on his living room floor.
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How Do I Find the Time or Money to Gather or Make Things?
Check out the Home Hacks ideas!
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Figure 6 Empty soda cans tied on elastics to broom handles that are wedge between two chairs to make a type of mobile.
You can do a lot with simple, common household items.
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Figure 7 A toddler plays with a metal pan containing various types of small balls such as ping pong, golf, and nerf balls.
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We don’t have space to store materials and equipment, what can we do? 
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Figure 8 Image of a Position Board attached to a wall beside a child's bed.
Utilize shared spaces such as the gym or therapy rooms
Store items in suitcases
Build folding Resonance Boards
Multiple tops for Little Room
Ask for use of storage closet and move stuff daily
Create a space within the classroom - station
Create spaces at home
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Why is it important to limit distractions for the student?
· Don’t want to interrupt the child’s ability to process their learning
· If they’re already having challenges learning, distractions are just one more obstacle.
· Doesn’t need to mean absolute silence, but to limit your comments to natural breaks in the activity.
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Figure 9 Image from the Video of Jack and the Science Lesson showing Jack on a Support Bench with feet in a container of dirt and pine cones and his hands in a tub of water with rocks. Patty leans into his space to imitate his vocalizations and comment on his ac
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Aren’t you afraid the child will get hurt? 
· Never leave a child unattended 
· Check all equipment each time you use it
· Place plastic tubing over elastics 
· Evaluate the child’s strength and skills and address it in equipment/material selection and design
· Make sure you have doctor or therapists approval if child has issues such as hip dysplasia, seizures, etc. – Sonya in the HOPSA
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What will my administrator say…?
Pages from Active Learning Materials and Activities Planning Sheet
Figure 10 Images of various pages from the Active Learning Materials and Activities Planning Sheet.
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How do I address the general curriculum using an Active Learning approach? 
· Active Learning and General Education
· Can Active Learning Be Used for General Education
· Resources for Aligning Goals to the Standard Curriculum
· Expanded Core Curriculum
[image: OSEP letter]
Figure 11 Image of Guidance Letter from Office of Special Education Programs (OSEP) on among other things instruction in the general curriculum for all students.
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How do I know what equipment and materials should be selected?
· Look at our Quick Equipment Guide 
· Match materials & equipment to learner’s goals
· What does each object do?





Figure 12 A series of images of common objects used in Active Learning that include: from top left moving clockwise: combs and brushes, strainers and whisks, hot water bottle, rock with hole, nasal syringe.
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How do I provide adequate independent and interactive times of instruction? 
· FIELA Curriculum
· Look at your existing schedule – identify times when the child is unable to participate or is “resting”, group activities
· Utilize related service staff, therapy time
· Designate paraprofessional and provide role-release support for implementing interaction and independent work
· Think about infusing skills from the IEP into a single activity or learning environment - Goals and Benchmarks that Reflect Active Learning
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How should I adapt materials and equipment for students with CVI?
· Vision is not the focus of every activity.
· Be sure you know how the child is using their vision, so that you can plan accordingly.
· Resources on CVI and Active Learning






Figure 13 Two examples of materials adapted for CVI students. Top a black desktop corral with items positioned on it and a metal bowl with and yellow nerf and golf balls with a flashlight shining into it.
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Questions?
Charlotte Cushman
cushmanc@tsbvi.edu 
Kate Hurst
hurstk@tsbvi.edu 
Patty Obrzut
patty@penrickton.org 
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S P a C E Dr. Lilli Nielsen's techniques that emphasize simple ways to change the environment so that a child
becomes an "active learner".

Resources v Login Search Style

You are here: Home :: Resources :: Training Ideas

Training Ideas

There are many ways that the Active Learning Space website can be used for training, from self-study or working on specific g -
areas as a team or small group. We have compiled some ideas of how families, Education Consultants, and others have used
the site to support trainings they provide.

From Kate Hurst, Statewide Staff Development Coordinator, TSBVI

Recently I worked in collaboration with Education Consultants Starsha Canady and Tricia Marsh to
present two days of training for teams using or planning to use Active Learning in their classrooms. All i Leerne e
the teams live in rural counties surrounding the larger city of Wichita Falls, Texas. Our goal was to help

teams learn a process for planning an Active Learning program for their student, one that they could
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Active Learning Materials and Activities Planning Sheet
Adapted from personal notes from a seminar by van Dijk, J. 1985 and

information from Dr. Lilli Nielsen in Functional Scheme

Fill one sheet out for each child. Over a period of time (at least 3-4 weeks) through listening to stories
from others and through observation of the child, simply list things the child likes and things he doesn't
like. We all enjoy things that we are good at and that we understand. The child's "Likes" will be his areas
of strength and use sensory channels that are working. His "Dislikes" will be areas of need and sensory
channels that may not be working efficiently. The information gathered on this form will give you
underlying themes that you can use for identifying objects and activities to use in Active Learning
instruction.

Child's Name: District: Date:

LIKES (objects, actions, people) DISLIKES (objects, actions, people)
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Pathways to Learning:

How well does the child use each sensory channel? Assign a percentage to each, with 100% being a
sensory channel used well to get information, and a lower percentage for a sensory channel that the child
is not able to use well. Describe the child’s behaviors that show the reason(s) you recorded that
percentage.

Sensory Channel % How do you know?

Vision

Hearing

Touch

Taste

Smell

Movement/
Proprioception
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Ideas for Specific Objects to Include in Instruction:

List the items (Lilli says 70 or more) you want to try using and check to see if the properties match the
student’s preferences in his/her best sensory channels as identified previously in this form on page 2.
You should consider using multiples of objects with similar but slightly different features. Remember to
have a quantity of everyday objects included in the mix. This can also serve as a shopping list for items
you need to find.

Item

Vision
Hearing
Touch
Taste
Smell
Movement
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Social and Emotional Development

In order to utilize the best educational approach with your student, what Dr. Nielsen calls the Five Phases
of Educational Treatment, we need to look at the child’s behavior. Look at the behaviors described below
and place a v in the row(s) where you see behaviors that are demonstrated by your student.

Developmental

Age Child contacts or responds to contact by: v

¢ clutching fingers or some hair of the adult

¢ clutching some of the adult's clothing

¢ smacking lips,

Birth-3 months * making "grrr" sounds

¢ by nodding, sucking, and grunting

* can be calmed by being taken in the arms and cuddled

« transfer of clutching/grasping to biting, pinching may be seen in older children

* babbling or crying consciously to get adult’s attention or when nothing is wrong

* may scream or cry most of the day - possible that the screaming is a child's attempt at
4-6 months babbling

* may respond to contact by babbling

« shows anxiety to unfamiliar rooms, persons, toys

* molding his/her body into the shape of adults

¢ snuggles close to the adult

« touches adult’s face or puts finger in eyes, mouth

+ likes to be moved from the arms of one familiar person to another

* imitates the adult’'s movements, reaches hand toward light switch after adult turns on
light

¢ seeing Mom or Dad after return causes joy

« shows joy when recognizing familiar voices

* may want to move his or her body the way he or she wants to move their body

* may be pulling their arms away and, kind of, hiding them

* may want to sit in a specific way

« if able to be held by an adult, may want to be held or positioned a certain way

6-9 months
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Active Learning Materials and Activities Planning Sheet
Adapted from personal notes from a seminar by van Dijk, J. 1985 and

information from Dr. Lilli Nielsen in Functional Scheme

Fill one sheet out for each child. Over a period of time (at least 3-4 weeks) through listening to stories
from others and through observation of the child, simply list things the child likes and things he doesn't
like. We all enjoy things that we are good at and that we understand. The child's "Likes" will be his areas
of strength and use sensory channels that are working. His "Dislikes" will be areas of need and sensory
channels that may not be working efficiently. The information gathered on this form will give you
underlying themes that you can use for identifying objects and activities to use in Active Learning
instruction.

Child's Name: District: Date:

LIKES (objects, actions, people) DISLIKES (objects, actions, people)
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Pathways to Learning:

How well does the child use each sensory channel? Assign a percentage to each, with 100% being a
sensory channel used well to get information, and a lower percentage for a sensory channel that the child
is not able to use well. Describe the child’s behaviors that show the reason(s) you recorded that
percentage.

Sensory Channel % How do you know?

Vision

Hearing

Touch

Taste

Smell

Movement/
Proprioception
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Ideas for Specific Objects to Include in Instruction:

List the items (Lilli says 70 or more) you want to try using and check to see if the properties match the
student’s preferences in his/her best sensory channels as identified previously in this form on page 2.
You should consider using multiples of objects with similar but slightly different features. Remember to
have a quantity of everyday objects included in the mix. This can also serve as a shopping list for items
you need to find.

Item

Vision
Hearing
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Smell
Movement
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Social and Emotional Development

In order to utilize the best educational approach with your student, what Dr. Nielsen calls the Five Phases
of Educational Treatment, we need to look at the child’s behavior. Look at the behaviors described below
and place a v in the row(s) where you see behaviors that are demonstrated by your student.

Developmental

Age Child contacts or responds to contact by: v

¢ clutching fingers or some hair of the adult

¢ clutching some of the adult's clothing

¢ smacking lips,

Birth-3 months * making "grrr" sounds

¢ by nodding, sucking, and grunting

* can be calmed by being taken in the arms and cuddled

« transfer of clutching/grasping to biting, pinching may be seen in older children

* babbling or crying consciously to get adult’s attention or when nothing is wrong

* may scream or cry most of the day - possible that the screaming is a child's attempt at
4-6 months babbling

* may respond to contact by babbling

« shows anxiety to unfamiliar rooms, persons, toys

* molding his/her body into the shape of adults

¢ snuggles close to the adult

« touches adult’s face or puts finger in eyes, mouth

+ likes to be moved from the arms of one familiar person to another

* imitates the adult’'s movements, reaches hand toward light switch after adult turns on
light

¢ seeing Mom or Dad after return causes joy

« shows joy when recognizing familiar voices

* may want to move his or her body the way he or she wants to move their body

* may be pulling their arms away and, kind of, hiding them

* may want to sit in a specific way

« if able to be held by an adult, may want to be held or positioned a certain way

6-9 months
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UNITED STATES DEPARTMENT OF EDUCATION
OFFICE OF SPECIAL EDUCATION AND REHABILITATIVE SERVICES

November 16, 2015

Dear Colleague:

Ensuring that all children, including children with disabilities, are held to rigorous academic
standards and high expectations is a shared responsibility for all of us. To help make certain that
children with disabilities are held to high expectations and have meaningful access to a State’s
academic content standards, we write to clarify that an individualized education program (IEP)
for an eligible child with a disability under the Individuals with Disabilities Education Act
(IDEA) must be aligned with the State’s academic content standards for the grade in which the
child is enrolled." Research has demonstrated that children with disabilities who struggle in
reading and mathematics can successfully learn grade-level content and make significant
academic progress when appropriate instruction, services, and supports are provided. >
Conversely, low expectations can lead to children with disabilities receiving less challenging
instruction that reflects below grade-level content standards, and thereby not learning what they
need to succeed at the grade in which they are enrolled.

The cornerstone of the IDEA is the entitlement of each eligible child with a disability to a free
appropriate public education (FAPE) that emphasizes special education and related services
designed to meet the child’s unique needs and that prepare the child for further education,
employment, and independent living. 20 U.S.C. §1400(d)(1)(A). Under the IDEA, the primary
vehicle for providing FAPE is through an appropriately developed IEP that is based on the
individual needs of the child. An IEP must take into account a child’s present levels of academic
achievement and functional performance, and the impact of that child’s disability on his or her
involvement and progress in the general education curriculum. IEP goals must be aligned with
grade-level content standards for all children with disabilities. The State, however, as discussed
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